
 
 
 
 
 
 
 
Slide 1: Hello and welcome to this self-paced module, presented by Arizona’s Office of English 
Language Acquisition Services.  In this module, we will dive into the Vertical Articulation of Skills in 
the 2019 English Language Proficiency Standards. 
 
Slide 2: We have three objectives for our module and time together.  

• Understand the characteristics of the Vertical Articulation document. 
• Understand why the Vertical Articulation document was developed. 
• Understand how and when to use the Vertical Articulation as a resource for teaching 

English Learners. 
 
Slide 3: What is the Vertical Articulation of Standards? This document is a tool or resource for 
teaching the English Language Proficiency Standards, regardless of the SEI Model being 
implemented. The Articulation document acts as a bridge between standards and skills across 
levels: both grade levels as well as proficiency level.  This document also allows educators to 
recognize interconnectivity between grades or grade-bands and standards. 
 
Slide 4: As we move through our Module, we will encounter a few opportunities to pause and check 
our understanding to that point. You will experience multiple choice questions, and true or false 
statements, as well as two different scenarios of application.  
We have reached our first check-in.  
Based on what we have shared so far, fill in the blank to with this statement from the choices on the 
screen.  
The statement reads, “The vertical articulation shows the progression of Performance Indicators 
(PIs) from …” Would you fill in A.  Only 6th -12th grade ; B.  Only Kindergarten -5th grade, or 
C.  Kindergarten - 12th Grade? 
Take a moment to jot down your answer to this check-in. Please pause this module if needed. 
 
Slide 5: Based on the information shared so far, if you marked C, your answer is correct. For your 
answer, the full statement should read “The vertical articulation shows the progression of 
Performance Indicators (PIs) from Kindergarten through 12th grade.” 
Now we are going to move into the details of this comprehensive document. 
 
Slide 6: There are characteristics unique to the ELP Standards vertical articulation document.  
ELP standards 1-8 are present in each grade or grade-band. 
Performance Indicators, also referred to as PIs, are written for each standard.   
The performance indicators identify the language skills students need.  
Mastery of a skill is implied when a skill is no longer included in the vertical progression. 
The vertical articulation of the standards highlights the spiraling of language skills throughout the 
grade levels. 
 

Slide 7: Why is the Vertical Articulation document important?   
It provides insights for teachers who teach multiple grade levels in a single grouping.  It also supports 
teachers in identifying prerequisite or next-step skills when planning instruction for English learners. 
The vertical articulation document is integral in planning instruction for English learners. 
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It also helps to identify the skills and concepts assessed at each grade level and how they scaffold as 
students transition through grade levels. 
 

Slide 8:  Let’s now look at how the Vertical Articulation document is organized. 
The document is organized by standard as well as vertical skill.  The standard is identified in the first 
row of the table. Here you can see that the standard is standard 1. The vertical skill is identified on the 
right-hand side just above the table. The vertical skill addressed in this table is Ask and Answer 
Questions about Text. Grades kindergarten through 12 are represented in the table for each vertical 
skill.  The first row of each grade level contains the performance indicators at each of the 3 proficiency 
levels, pre-emergent/emergent, basic, and intermediate, that align to the identified vertical skill.  The 
second row of each grade level may contain verbiage that provides more clarity on the language 
expectations for the performance indicator aligned to the identified vertical skill.  The third row of each 
grade level provides a space for educators to plan how the skill will be taught.  What will instruction of 
that skill look and sound like at each proficiency level? 
 
 

Slide 9:  We will now address several nuances within the vertical articulation document. 
There will be instances when there is a vertical progression of a performance indicator from grade 
level to grade level.  In this table, illustrating the vertical progression of the skill: “Explain Main Idea or 
Central Topic”, the first row of each grade level contains a set of performance indicators aligned to the 
skill, indicating that this skill is explicitly taught at each grade level and showing how this skill 
progresses from kindergarten through 12th grade. 
 

Slide 10:  Another nuance to note is that there will be instances when there is a vertical progression 
of a performance indicator in every grade level after it was introduced.  In this example of the vertical 
skill: “Determine the Meaning of Expressions” in Standard 2, there are no performance indicators in 
kindergarten or first grade.  The skill is introduced in second grade and the vertical progression 
continues through grade 12.   
 
Slide 11:  The last nuance to be aware of is that there will be instances when there is not a vertical 
progression of a performance indicator, because it is only specific to certain grade levels.  For 
example, the vertical skill: “Identify/Explain Key Details and Evidence” in standard 1 only contains 
performance indicators in grade band 2-3 and grade band 9-12.   
 

Slide 12:  It’s important for educators to know when to use the Vertical Articulation Document in the 
instructional planning process.  If a student is struggling with a concept or skill related to a grade level 
ELP standard, a teacher may refer to the vertical articulation document to determine if the student has 
mastered the standard in the previous grade level and identify possible gaps or areas for remediation. 
Additionally, a teacher may look at the grade level above to identify what students will have to know 
and be able to do prior to entering the next grade level.  A teacher may also look at the grade level 
below to identify what students should already know and be able to do based on the previous grade’s 
standard and performance indicator for a specific skill.   
 
Slide 13:  It’s time for our second check for understanding.   
A teacher has a class of ninth grade students and is planning instruction for the vertical skill: 
“Participate in Conversations or Discussions” in Standard 6.  What new learning will the students 
engage in that they did not experience in eighth grade? 

A. Engage in discussions about a variety of topics 
B. Engage in discussions about a variety of issues, or 
C. Engage in discussions about a variety of texts 



Take a moment to review the performance indicators in each grade-band to identify the new learning 
the ninth grade students will be engaging in this year.  You may pause the module in order to provide 
yourself time to determine your response.  When you are ready, move to the next slide to see the 
answer to the question. 
  

Slide 14:  If you selected “B”, you are correct.  In 6-8th grade the performance indicator at the 
intermediate level indicates that the students participated in conversations and discussions about a 
variety of topics and texts.  In 9th through 12th grade the performance indicator not only states that 
students will participate in extended conversations and discussions about a variety of topics and texts, 
but it also includes a variety of issues as something in which the students will be able to engage in 
conversations and discussions around. 
 
Slide 15:  Now that you have an understanding of the vertical articulation document and how it is 
used to support planning for instruction, let’s take some time to practice using our new knowledge.   
 
Slide 16:  This first opportunity for guided practice is an example at the elementary level. 
The scenario states, “An SEI teacher at a rural school district with a low incidence of English learners 
has a group of pre-emergent/emergent first and second graders for whom she provides explicit and 
targeted language instruction through the district’s pull-out model.  This week, she is planning to 
introduce the skill of retelling.” 
“What steps should she take to plan her instruction?”  
You may use the table on this slide or view the same table on page 7 of the 2019 ELPS:  Vertical 
Articulation of Standards document to identify the steps the teacher may take to plan instruction.   At 
this time, you may pause the module again to write down your thoughts.  When you are ready, start 
the module, and move to the next slide. 
 

Slide 17:  The teacher is planning to introduce the skill of retelling, so after first looking at the 
performance indicators for Standard 1 in the ELP Standards document for each grade, the teacher 
locates the vertical skill:  “Retell/Recount/Summarize Text” in standard 1 of the vertical articulation 
document.   After identifying the standard and the skill to be taught, the teacher will then look at each 
of the performance indicators in both first grade and second grade to gain an understanding of how 
the skill scaffolds throughout the proficiency levels.  Because the students’ have been identified as 
Pre-Emergent/Emergent, the teacher will now read the Pre-Emergent/Emergent performance 
indicators in grade 1 as well as in the 2-3 grade band to identify what skills she will teach in order to 
introduce students to the skill of retelling and recounting.  In this case, the skill is being introduced, so 
the teacher identifies that students in both grade levels will first need to be able to identify key words 
and phrases in a text.  The teacher will continue to plan for scaffolded and differentiated instruction 
throughout the school year to support students in developing the language and skills identified in each 
grade level.  
If you responded in a similar manner or your response contains some related ideas, you are on your 
way to using the vertical articulation document to support you in planning instruction for your students. 
 
Slide 18: Since we looked at an example from the primary level, let’s take a look at an example from 
the lens of a middle school teacher. 
Our scenario reads, “Imagine you are an 8th  grade teacher planning instruction that connects to the 
vertical skill: “Reason(s) to Support an Opinion or Claim” from Standard 4 of the ELP Standards. You 
want to know what your students should know and be able to do when they go to high school.” 
I would like for you to take a moment or a few to determine what skill(s) you (as the 8th grade 
teacher) should be sure your ELs show success with as they head into high school?” Is there a skill 
that the ELs could be introduced to as they transition? 



Please pause this module for as long as needed to look at the skills on the page. When you are 
ready, resume the module and we will share a possibility. 
 
Slide 19: Here is just one possible answer.  As a teacher planning to prepare my English Learners 
for the skills to be taught at the high school level, one needs to be sure that the EL as a solid 
foundation of forming an opinion and then connecting this to staking a claim. From there, the EL 
should be able to know how to make a counter claim. From this point then, the EL should be 
prepared to know the characteristics of each (a claim and a counter claim) so that at the high school 
level, the EL can then distinguish between the two and explain the relationship.  
There are a few possibilities here. What is important is that the teacher knows what the EL should 
know coming into middle school and what the EL should show mastery of before leaving 8th grade to 
prepare the student for high school. If you said something along these lines, then we say you are on 
the right track. 
 
Slide 20: We have shared a lot of new learning or hopefully confirmed the thinking and learning for 
many of you. Before we close out our time together, we have a few more check for understanding 
questions or statements.  
 
Slide 21: Check in number three for this module. True or false?  
The statement reads, “There is a performance indicator for every grade level for each vertical skill.” 
Take a moment to jot down your answer to this check-in. Please pause this module if extra time is 
needed. 
 
Slide 22: This statement is false. There is NOT a performance indicator for every grade level for 
each vertical skill. Within the Vertical Articulation document, some skills are introduced later than 
others, some skills may be mastered at one grade level and reinforced later or the mastered skills 
are applied with more rigorous skills in the grades that follow. 
 

Slide 23:  Here is another True or False question to check your understanding.   
True or False? 
The Vertical Articulation of skills is an important component of instructional planning, because it helps 
to identify the skills and concepts assessed at each grade level and how the skills scaffold as 
students transition through each grade level. 
You may pause the module if necessary 
 
Slide 24:  This statement is true!  Educators may use the vertical articulation of skills to identify skills 
and concepts assessed at each grade level and how the skills scaffold as students transition through 
each grade level in order to plan instruction that meets the needs of all learners. 
 
 

Slide 25:  Now for one last check for understanding.   
True or False? 
The vertical articulation document is organized by standards and performance indicators. 
Again, you may pause the module if would like to do so at this time. 
 
Slide 26:  This statement is false.  The vertical articulation document is organized by standards and 
vertical skill.  Performance indicators for each grade or grade band are found in the table for each 
vertical skill. 
 
Slide 27: Now, the big question I am sure you are asking or wanting to ask is “where do I find this 
tool?” Well, the 2019 ELPS Vertical Articulation document can be found on the OELAS website at 



www.azed.gov/oelas/elps. Once on this page, scroll down to the 2019 English Language Proficiency 
Standards. There you should see a button on the right side that says “Resources for the Revised 
2019 English Language Standards.” In there, you will find a direct link to this document. Or if you are 
more tech-savy, we have included a QR code that you can scan and this will take you to the ELP 
Standards webpage. 
 
Slide 28: Once you have the document open, there are a couple different ways you can navigate 
through it to find what you need. The first way is to use the clickable table of contents. On this page, 
each standard is linked to its page in the document. So, if you know which of the 2019 English 
Language Proficiency Standards you need, you can just click and it will take you directly, rather than 
scrolling through the 80+ pages.  
 
Slide 29: The other way you can navigate this document is to use the keyword search function. 
Because this is a PDF document, you can press “ctrl” and the letter F at the same time. This action 
will open a search bar where you can type in the skill you are looking for and it will take you to that 
tagged location. In this example, we searched for the skill of “conversation”. As you can see, it 
highlighted when this word is found.  Be sure to try it out.  
 
Slide 30: We have finally reached the end of our module and our time together. Before we part 
ways, let’s review our objectives.  
The first objective was to understand the characteristics of the Vertical Articulation document. 
Through our time today, we discussed that the progression of skills are aligned from Kindergarten to 
Twelfth Grade. To meet this objective, we also looked at instances where some skills are woven 
through all grades, some skills are met at lower levels, and some are introduced at older levels 
The next objective was to understand why the Vertical Articulation document was developed. We 
know that the document was developed to identify skills that scaffold as students transition through 
each grade levels as well as to identify the skills and concepts assessed at each grade level. 
The third and final objective was to understand how and when to use the Vertical Articulation as a 
resource for teaching. As a teacher, we looked at making sure the teachers uses this for his /her 
planning of instruction for English Learners. Additionally, and probably most important, this resource 
should be used in tandem with the Arizona English Language Proficiency Standards when planning 
for instruction. 
 
Slide 31: Thank you so much for spending your time with us to learn about the Vertical Articulation 
of the 2019 English Language Proficiency Standards. Should you have questions regarding the 
details presented in this module, please reach out to the EL coordinator at your district or charter. Or 
if you are the EL Coordinator, please reach out to your OELAS Regional Specialist. Thank you again 
and have a lovely day.  
 
 
 


